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3. OBJECTIVES OF THE GUIDE 

The National Forum on Education held in 1995 reshaped the Cameroon Education System by suggesting the reforms and innovations 
which are defined in the Law of Orientation No 98/004 of 14th April 1998 and carefully elaborated, validated and approved in the Programmes of 
Study (POS) for the First Cycle of the Secondary School2. The shift in paradigm makes the provision of a guide necessary to facilitate its 
exploitation by teachers and learners. 

The main objective of this Guide is to provide the teacher with necessary resources that will enable him/her to easily use the curricula of 
secondary education in classroom practice. The Guide gives a brief and clear description of the nature and strengths of the Competence Based 
Approach to teaching/learning, throws light on different components of the POS and provides guidelines to teachers on the drawing up of 
schemes of work and lesson plan, and the exploitation of Bloom’s Taxonomy in classroom activities.  

 
3.1 Content of the guide 
There are four main parts in the guide. The first part gives general information on the new Programme of Study while the second focuses on 

the teaching methodology. The third part dwells on matters of assessment and the fourth on the definition of terms. Finally, here is an appendix 
which provides a sample scheme of work and a sample lesson plan. 
 

4. METHODOLOGY  

 
4.1 Teaching Guidelines 

 The framework and spirit in which this syllabus is to be implemented as an instructional programme in the classroom is governed by the 
following learning and teaching principles: 
a. Lessons are focused on specific actions drawn from a category of actions which learners need to effect while accomplishing a task within a 

situation.  
b. Each lesson in the classroom is part of a specific situation. It does focus on the resource (knowledge etc) as well as on the situation in which 

that knowledge will eventually be used. Objectives focus on what the learner can do in a particular contextualized situation. In other words, 
they focus on the situation, their content and context.  

c. The teacher helps the learners to identify and carry out the pertinent actions that need to accompany the specific resources in the given 
situation.   

d. The teacher’s role in each lesson is to help learners actively construct their own knowledge which they will need in future as a resource in 
dealing with the situation to which that knowledge is related. 
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e. The result of the teaching/learning process is the existence of knowledge and competences constructed by learners through their personal 
activities as well as through their experiences in situation. 

i. The teaching is learner-centred where the learners’ needs and abilities are considered first while the teacher looks for opportunities to 
maximise the active participation of the students. 

ii. Students’ work in the literature classroom should be both independent and collaborative, allowing them to express a diverse range of 
perspective and opinions.  

iii.  Students should be exposed to the three genres - prose, poetry and drama from the onset. They should be encouraged to read not only 
the set texts but also other texts of similar or contrasting nature so as to broaden their range of experiences and open their minds to 
create new links with the students’ own schemata. 

iv. Developing the skill of writing is an essential part of literature learning and teaching. This enables the students to be able to: 
• Construct coherent and thoughtful arguments supported by evidence from the text 
• Produce writing that reflects engagement with the text and an understanding of how language is used to create literary effects.  
• Use a variety of resources such as audio and visual media, IT, film and internet to make literature lessons more interesting and 

stimulating and to stimulate creativity for the production of literary works.  
• Develop critical appreciation and analysis at all levels. However, the terms and concepts used must not be taught as an end in itself but 

as a means to deepen literary experience and understanding. 
 

4.2 Literature as language in use 
Literature is language in use. Stated otherwise, literature brings language into life and gives it essence and vitality. Edward Sapir (1921) states it 
succinctly:  Language is the medium of literature as marble or bronze or clay are the materials of the sculptor. Language is the material or medium 
of literature. Style, whether sense or sound, is conditioned by language; for instance, figurative devices are special uses of language while prosody 
and the poetic are conditioned by the phonetic dynamics of a language. Therefore teachers will benefit more and become more successful if they take 
an interest in both English Language and Literature in English. 

 
4.3 Implications for teaching 

4.3.1 Why a competency-based approach at this point? 
The introduction of the competent based Approach through Real Life Situations in Cameroon’s Educational System is an expansion of the 
Skilled-based paradigm to competence-based. It focuses not only on learning (acquisition of linguistic knowledge and skills) but performance 
(the appropriate use of these skills in different communicative contexts). It also lays emphasis on social roles and places students in problem-
solving situations. CBA/RLS: 
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i. Concretises the vision of the Ministry of Secondary Education to adopt an education policy that matches learning to context of use, 
thus making learning meaningful. 

ii.  Ensures sustainable and viable learning relevant to social and personal development (competence) of the learner. 
iii.  Provides an educational system that meets the needs of mixed-ability learners with its emphasis on the cognitive, affective and 

psychomotor dimensions. 
iv. Provides a holistic teaching-learning system that necessitates the honing of the cognitive, affective and psychomotor dimensions of 

the learner with attendant benefits such as respect for differences and/or other opinions, respect for the commonwealth, collaboration 
and team work.  

v. Provides a learner-centred teaching approach that focuses on the construction of the learner’s knowledge, and aims at developing 
competencies regarded as essential for the learner of the 21st century - the ability to interact orally, to process oral and written texts, to 
create, to apply knowledge in given contexts/situations/circumstances, etc. 

vi. This programme will allow the Cameroonian learner to develop his/her capacity to think and act according to a vision of a world that 
he will construct on daily basis.  
 
4.3.2 What constitutes the syllabus in the context of the CBA/RLS? 

i. Contextualized and pertinent families of situations. 
ii.  A category of actions needed to competently deal with situations. 
iii.  Contents made up of diverse contextualized resources which are interdisciplinary and significant for the learners- human resources: 

knowledge, attitudes, materials, finances etc. 
iv. Indicators for the evaluation of learning in terms of outcomes and evaluation criteria. 
v. The exit profile of the learner is marked by communicative situations which they will be expected to competently deal with at the end 

of the course. 
 

    4.3.3 The Selection of Literary Texts 

The selection of literary texts should cover all three literary genres – prose, poetry, drama, poems, speeches, letters, advertisements, graffiti, etc. 
– such that at the end of each level, students should have studied and been assessed in their understanding and analysis of these genres. 

The selection of text should be governed by some or all of the following principles: 

a. Texts should be pitched at a level just above the average reading standard of the class or level. 
b. The stories should be rich enough in ideas and devices to allow for sufficient depth of literary analysis and exploration. 
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c. The texts should relate to the students’ own culture and experiences. Texts from other cultures should be imaginatively appealing and 
should have some link with the students’ own lives, e.g. the protagonist is of their age group. 

d. Should be void of coarse, bawdy, language or insensitivity to other races, tribes and religion. 
e. Selected texts must preserve a balance between those appealing to boys and those appealing to girls. A fair proportion of fiction extracts 

should have female protagonists (heroines) and some might well raise sex gender role issues. 
f. The English of the text should be standard with dialect words only used in dialogues where they are necessary and purposeful. 

 
5. TEACHING LITERATURE IN ENGLISH USING THE CBA-RLS 

The teacher will perform the following routines that enhance classroom routines: 

5.1 Drawing up of the schemes of work 
i. Gather the necessary tools or resources (syllabus, texts books, etc) 

ii.  Study the syllabus and collect information on the class you are assigned to teach. 
iii.  Use a questionnaire or carry out a diagnostic test to determine the learners’ needs or competencies. 
iv. Select the appropriate essential knowledge and activities that will develop given competencies. 
v. Define the expected outcome and the required resources. 

 
5.2 The layout of the Schemes of Work 
� Heading 

 
•       General information (title, year. School, level, class, enrolment,  time     (period) 
•      Curriculum goal 

 
5.3 Content of schemes of work 

• Sequence  
• Weeks 
• Context (Topic areas and possible areas of life in the text). 
• Activities/Tasks 
• Essential knowledge/Skills 
• Learning outcomes/competences 
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• Resources- human/material 
• Evaluation 
• Homework and Projects (See sample module scheme of work attached) 

 

5.4 Sample layout of a CBA-RLS scheme of work 
SCHOOL ________________________________________________________ ACADEMIC YEAR __________________ 
CLASS_________________________    ENROLMENT   _____________________________________________________ 
MODULE N°__________MODULE TITLE _______________________________________________________________ 
SITUATION ________________________________________________________________________________________  
 

CONTEXTUAL FRAMEWORK PEDAGOGIC FRAMEWORK  

CONTEXT: Any thematic concerns in a given genre Expected Outcome  

   PERIOD OF 

TIME 

EXAMPLES   OF 

REAL LIFE 

SITUATIONS 

CATEGORIES OF  

ACTIONS 

EXAMPLES OF  

ACTIONS 

ESSENTIAL 

KNOWLEDGE/ 

SKILLS/ 

COMPETENCE 

ATTITUDES RESOURCES, 

ACTIVITIES 

/STRATEGIE

S 

Assessment Projects 

 

Seq 1 

Wk 1 Arts and Culture Classification of 

oral lit as per 

types, 

characteristics 

and functions. 

Students come to the 

front of the class and 

either tell a story, or 

recite a poem or talk 

using proverbs, say a 

riddle or sing a song, 

say a  riddle or make 

a joke, 

Setting 

(background to 

literature), 

classification and 

organisation 

 

Teacher guide ss 

to classify them 

under various 

literary forms: 

fables, myths, 

proverbs, riddles 

Team spirit 

collaboration,  

and moral-

uprightness 

Human: 

teacher, 

parents and 

grand 

parents 

peers; 

 

Material: 

-Texts  

-Electronic 

material. 

 

Give a gap 

filling 

exercise for 

students to 

do in class. 

Find out from 

parents,  grand 

parents, 

textbooks and/ 

or Internet 

examples forms 

of oral literature, 
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5.4.1 Footnotes:  

� Category of Action: Literary considerations: background, setting/situation, themes, characterization/role play, style, structure, etc 
� Essential knowledge: e.g. character or role play; background or setting, form or structure, etc 
� Expected Outcome: The action that learners perform at the end of the lesson. Some examples:  

Miming a scene: Learners behave as if they were make-believing out, for example, market transactions, while at the same time training their 
reflexes for the real situation in society.  
Teaching characterization: Learners appraise situation and give opinion/pass judgment on character (while commentary is geared towards 
honing learners’ own attitudinal responses). Role played: Learners re-enact roles of real life characters and strive for verisimilitude, thus honing 
reflexes and training composure towards possible later career in acting 

and jokes, 

folktales, dirges, 

praise-songs, etc 

Wk2 Arts and Culture Story telling Students tell story 

about honesty 

Situation or 

storyline /plot 

Students speak, 

act and react, 

recall /piece 

together, etc 

Honesty, 

Eloquence 

Human 

resources- 

voice, 

gestures, 

song and 

dance 

Homework  

Wk 3 Family and Social Life Role playing Boy  animating at 

social event 

Setting/organisa

tion/ creativity 

Self-confidence 

Sociability  

Human and 

electronic 

resources 

Homework  

Wk 4 Evaluation of literary 

text 

Appreciation of 

form 

and structure 

Students identify and 

pick out given 

literary devices 

Style/form and 

structure etc 

 

 

Problem-

solving 

Text books, 

dictionary, 

internet; 

human 

resources 

 creative writing 



11 

 

� Use of Bloom’s Taxonomy: The actions the learners carry out in the classroom during the learning process lend themselves naturally to 
the different levels of thinking skills. However the teacher should identify those levels of thinking and give tasks that require the learners 
to reflect on different situations by giving opinions or passing value judgment. .    

� Use of differences in Learning Styles: The teacher should be conscious of the fact that learning styles vary amongst learners of the same 
class. He /She should identify the various learning styles of their learners and consciously plan varying learning activities to meet all of 
them. 

 
5.4.2 Steps to follow 

1. Fill in the Module. e.g. 1 
2. Fill in the title of the module. e.g. Exploring oral African literary forms for entertainment and education. 
3. Fill in the situation. e.g. Sampling/reading oral literature for enjoyment or for character analysis and judgment or for moral lessons and/or for 
critical comments 
4. Fill in the sequence. e.g. 1 
5. Fill in the week. e.g. 1 
6. Select and fill in one of the categories of actions  
7. On the table of the module, tick all the actions that relate to the situation and copy them appropriately in the scheme of work.  
8. On the table of the module, tick all the actions that relate to the situation and categories of actions and copy them appropriately in the scheme 
of work  
9. Select appropriate considerations – setting, themes, character traits, etc, together with attitudes from the table and fill in the scheme of work 
10. Under assessment, fill in the date, the type of assessment, the time and score. 
 

 5.5 Lesson plan in the CBA-RLS  
The lesson plan is drawn from the schemes and is the smaller and lighter version of the latter. The layout is the same, but in this case, only 
material adequate for a lesson is used. (See sample here attached as appendix) 
 
N.B: When drawing up lesson plans we should take into consideration the various components of the given module scheme of work provided in 
this Guide. Use knowledge of Bloom’s Taxonomy and learning styles below in the drawing up of lesson plans. 

 
5.6 Sample layout for a CBA-RLS lesson plan in Literature in English 

Title of module/Area of Life: e.g. Citizenship and love for nation 

Objectives:  

Category of Action: (skill, matter or content, manner or meta-language, etc) 
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Action (s): 

Essential knowledge: 

Expected outcome: 

Previous knowledge: 

Class: 

Date: 

Period: 

Duration: 

Class enrolment: 

Teaching aids: pictures, drawings, diagrams, maps, films, other works, realia, etc: 

References: 
 
 
Stages Subject matter or Content Teacher’s 

Activities 
Learners’ 
Activities 

Rationale Duration Comments 

 
Introduction 

-warm up/ice breaker 
-review of previous lesson 
-verification of contributing previous 
competence 
-brainstorming on new lesson 

     
5mins 
 

Presentation  
 

     

Guided  
Practice 

 
 

     

Production 
(Free 
Practice) 

 
 

     

Evaluation  
 

     

HW and/or 
Project 
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5.6.1 Footnotes. 

� Category of Action: Basic literature skills. e.g. information recall, sequencing, rote memorization and recitation, etc 

� Essential knowledge: e.g. Basic elements, notions or concepts of literature, e.g. setting, plot, character, themes, etc 

� Expected Outcome: The action that learners perform at the end of the lesson, e.g. Learners retell sequence of events // discuss characters 

// memorise a poem/passage // give a moral from text // put text to music //pick out any unusual use of language // identify one or two 

pleasing aspects of and say why it/they are so, etc.. 

� Use of Bloom’s Taxonomy: Bloom’s Taxonomy, according to teach/thought/staff online, is a useful tool for assessment design, but using 

it only for that function (assessment) is like using a race car to go to the grocery–a huge waste of potential. The actions the learners carry 

out in the classroom during the learning process lend themselves naturally to the different levels of thinking skills and the teacher should 

identify those levels of thinking skills and guide the learners appropriately through the lesson.   

� Evaluation: Bloom’s Taxonomy of thinking skills and differences in learning styles should guide the teacher not only in the classroom 

learning and teaching situations but also in their evaluation of learners.  

 
6. THE ROLE OF THE TEACHER WITHIN THE CBA:  

 
The teacher is at once a facilitator, a guide, an organiser, a consultant, a resource person, a supervisor and a friend who 

i. Gives each learner an appropriate and personalised answer to each particular need. 
ii. Organises teaching while taking into account the development of the competencies that require more time for the students and, their 

learning ability. 
iii.   Puts emphasis on what is essential in order to ensure the learner’s academic success, his personal development and his integration in 

society. 
iv. Provides learner with basic practical learning situations of social, cultural, economic, political and universal significance. 
v. Accompany classroom teaching with adequate and appropriate practical, performance and project opportunities that will transform the 

usually artificial classroom bits and pieces of life into near reality, thus making for a better understanding. 
vi. Uses other disciplines in the curriculum which are helpful in the teaching of Literature in English to establish cross-curricular links 

and relationships. 
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Therefore, CBA-RLS makes the teacher fit very well in his/her roles of: 
(a) Facilitator 
(b) Motivator 
(c) Collaborator 
(d) Supervisor 
(e) Observer 
(f) Trainer 
(g) Consultant  
(h) Director/ 
(i) Guide 
(j) Manager 
(k) Friend 
(l) Organiser 
(m) Coordinator 
(n)  Resource person  

 
CBA-RLS therefore reduces the teacher’s stress, helps him/her management better large and mixed-ability classes. CBA-RLS also encourages 
disciplinary and inter disciplinary collaboration among teachers and renders teaching/learning aids more natural in tasks.  
 

7. THE LEARNER’S ROLE 
Within the framework of the CBA-RLS, the learner is transformed into: 

(a) A researcher and go-getter 
(b) An achiever  
(c) Creative person 
(d) Project manager 
(e) Free thinker 
(f) An autonomous learner 
(g) A responsible learner and coordinator 
(h) A leader 
(i) A good team member 
(j) A problem solver 
(k) An active learner 
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CBA-RLS therefore empowers the learner as the main actor in learning; it creates awareness in the learner of own potential and makes the learner 
use language in real life situations with ease. It also makes the learner acquire the skill of seeking information from sources other than the teacher 
and the course book - research skills. It also encourages disciplinary and inter disciplinary collaboration among learners. The learner becomes 
competent in a given situation by their ability to combine all relevant skills and attitudes in the action(s)/tasks. This means that the basic language 
learning skills (listening, speaking, reading and writing) and essential knowledge (grammar and vocabulary) are no longer learned and taught in 
isolation and for their own ends, but in synergy to achieve competence in pre-determined situations in the programme of study. Required 
competence can only be achieved if care is taken that the learner is well grounded in the following areas of competence: grammatical 
sociolinguistic, discourse and strategic. 
 

8. EVALUATION 
 
Evaluation can refer to assessments that produce data which enable the teacher to (1) make judgments about the merit and worth of the 
curriculum as well as the teaching and learning subsystems for (2) certifying that the student has met specific learning or graduation 
requirements. This is the domain of the examination system.  
If an examination system assesses well what it is supposed to assess, we say it has merit. If that which it assesses well is needed or useful we say 
it has worth. Merit is judged in terms of certain standards of excellence and worth in terms of certain values or needs 
 The worth of our examinations will ultimately be judged in terms of the extent to which they respond to policy needs or stipulations. The 
examinations that are designed for certification purposes can come in the form of written papers, oral work, practical work, laboratory work, 
written projects or concrete productions.  
The use of all or some combination of these forms is determined by the nature of the curriculum and the teaching and learning subsystems. The 
use of some forms of assessment often requires very close collaboration or even a division of labour between the examination and the teaching 
and learning subsystems.  
Generally, what is not assessed by the examination system is not taken seriously by the teaching and learning subsystem. Evaluation and 
assessment therefore include oral/written tasks, homework and projects which should be conceived with inspiration from Blooms Taxonomy’s 
levels of knowledge. 
 
For evaluation in the Subsystem, adapt the assessment and test types stipulated in the Programme of studies for forms 1 and 2 to their level and 
needs. As is the case with classroom activities, design the tasks and test questions in the spirit of Bloom’s Taxonomy as illustrated in the sample 
form below. Projects can also be evaluated and graded. This approach will make it possible for the learner and teacher to assess the level of 
performance and progress of each individual. 
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8.1. The Grading Chart 
The grading percentages for each assessment type are charted below: 
Assessment Type Content Description Coefficient  Grading % 
Test Covers important structural goals within the module  50% 
Group Work -Designed around one or two important but challenging expected outcomes in the 

subject area 
-Students practice over the expected outcomes 
-Marks are awarded in relation to the effort and performance of each and individuals 
in the group 
-Exercise conducted over two lesson periods at least for 90 minutes 

 10% 

Projects Should involve the levels and domains of Bloom’s Taxonomy and the creation of a 
new product (cognitive, affective and psychomotor). 

 20% 

Homework -Homework helps learners seek help from teachers, parents, grand-parents, peer, 
dictionary, internet, etc. 
-Grade any two assignments done in the course of the module 

 20% 

TOTAL   100% 
 
8.2 The Use of Bloom’s Taxonomy 
 
The exploitation of Blooms Taxonomy in CBA/RLS will go a long way to producing excellent results in pedagogy. It is a multidimensional 
principle, the elements of which cover the following levels of personality development in the learner:  

i. Skills in the cognitive domain revolve around knowledge, comprehension, and critical thinking on a particular topic. 
ii.  Skills in the affective domain describe the way people react emotionally and their ability to feel another living thing's pain or joy. 

Affective objectives typically target the awareness and growth in attitudes emotion, and feelings. 
iii.  Skills in the psychomotor domain describe the ability to physically manipulate a tool or instrument like a hand or a hammer. Psychomotor 

objectives usually focus on change and/or development in behavior and/or skills. 
According to Benjamin Bloom, there are six levels of cognition. Below are examples of objectives written for each level of Bloom’s Taxonomy 
and activities and assessment tools based on those objectives. Common key verbs used in drafting objectives are also listed for each level. 
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Level Attributes Key words Sample Objectives Sample Activity Sample Assessment 

Knowledge Recitation, 
memorization, 
recognition, or 
recall of facts. 

list, recite, define, 
name, match, quote, 
recall, identify, label, 
recognize, etc. 

At the end of this 
lesson, students list the 
names of the major 
characters in the 
chapter, etc. 

Have students group up 
and read assigned chapters 
of the novels to identify 
and pick out the characters 
by name. 

Use the following question on 
an exam or homework. “List 
the major characters in the 
chapter and the adjectives the 
author uses to describe them” 
etc. 

Comprehension Understanding 
what the facts 
mean. 

describe, explain, 
paraphrase, restate, 
give original 
examples of, 
summarize, interpret, 
discuss, etc 

At the end of this 
lesson, students 
discuss parameters 
used to determine the 
traits of character. 

Students brainstorm with 
teacher the various ways 
by which character is 
determined. 

Assign the students to list the 
various ways of determining 
the traits of a character etc. 

Application Correct use of 
the facts, rules, 
or ideas. 

calculate, predict, 
apply, solve, 
illustrate, use, 
demonstrate, 
determine, model 

At the end of this 
lesson, students 
describe the main 
characters using 
adjectives of their 
own. 

Group students into pairs 
and have each pair describe 
given characters. After a 
few minutes, ask pairs to 
volunteer some of their 
descriptions and write 
these on the board. 

In a test, ask students this 
question: “How can we 
determine a character from 
what others say about him? 
Etc.”  

Analysis 

 

Breaking 
down 
information 
into 
component 
parts. 

 

classify, outline, 
break down, 
categorize, analyze, 
diagram, illustrate 

At the end of this 
lesson, the students 
differentiate between 
the hero and the 
villain. 

Assign  students to work in 
groups to categorise  the 
characters under the good 
and  the bad  

Give students an assignment to 
outline the basic traits of the 
best and worst character. Ask 
them to differentiate the 
characters and show how they 
relate etc.. 

 Synthesis 

 

Combining 
parts to make 
a new whole. 

 

design, formulate, 
build, invent, create, 
compose, generate, 
derive, modify, 
develop 

 

At the end of this lesson, 
lesson students state the 
role of a given character 
in the work. 

 

Tie each lecture or 
discussion to the previous 
lectures or discussions 
before it, thus helping the 
students assemble all the 
discreet classroom sessions 
into a unified topic. 

Ask students to discuss the role 
of the main character in the 
work etc.. 
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 Evaluation 

 

Judging the 
value or worth 
of information 
or ideas. 

 

choose, support, 
relate, determine, 
defend, judge, grade, 
compare, contrast, 
argue, justify, 
support, convince, 
select, evaluate 

At the end of the 
work, students 
determine whether the 
law of retributive 
justice has been 
applied in the work. 

Have different groups of 
students examine the 
development of the 
character of the hero 
/villain from the beginning 
to the end and the impact 
on their lives. 

In a test, ask the students to 
answer the following question: 
“compare and contrast the 
hero’s life at the beginning and 
at the end of the work” etc.  

 
8.2.1 Footnote 
It is worth noting that the three domains of education- cognitive, affective and psychomotor- are not mutually exclusive. They overlap and are 
integrated into the six levels of Bloom’s Taxonomy. At the level of application, they manifest in the following manner: 
 
Cognitive: See the six levels of knowledge above. 
Psychomotor: dramatisation or role play, etc 
Attitude (affective): The attitude of a reader towards a character or event or phenomenon. It also portrays students’ right attitude towards 
learning – Enthusiastic, involved, attentive, hardworking, creative, inquisitive, etc  
 
8.3 Assessment task-types 

 
8.3.1 What assessment techniques are appropriate for Literature in English? 

Virtually all that are appropriate in testing, evaluation and doing placements in English Language are appropriate for the same function in 
Literature in English. With just a little thought for the profession and the habit of always planning lessons and tests, teachers will be able to give 
quality tests that have a variety of techniques. 
i) Class tests and quizzes, home work 
ii)  Short writing exercises (creative writing and notes) 
iii)  Portfolios 
iv) Reviews 
v) Group projects 
vi) Oral assessment 
vii)  Structural questions 
viii)   Multiple Choice Questions (MCQs) 
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ix) True / false test 
x) Passage – based questions 
xi) Gap-filling tests 
xii)  Essay questions 
xiii)  Role Play (e.g. project) 
xiv) Matching, e.g. character and role or trait 

 
 8.3.2 Question-types 
The following question types may be used at various levels of the assessment continuum: 

• Paraphrase and context questions which require students to read extracts considered to be pivotal to the text and answer questions relating 
to structures, plot, character and the use of language to convey meaning. 

•  Essay questions which invite students to comment on what happens to a character with discussion of reasons or motives for an action. 
 
 8.3.3  Evaluate and criticize questions 
These type of questions are directed to more advanced students who are expected to take a more critical stance while evaluating the relative 
success of the writer in conveying a particular scene, idea or character, interpretation, attention to specific details; a thoughtful, critical response 
to some important issue raised in the text. 
 
 8.3.4 Language-based questions 
They draw attention to the author’s style and the levels of language used in the literary text and how they work together to express or symbolise 
the content or proposition of that text. 
 

8.3.5 Testing communicative competence in CBA-RLS 
Test items should be detached from their communicative contexts. Therefore:  
- Testing is criterion-reference and not norm-reference. 
- Tasks given in the text should be drawn from the examples of actions in the module. 
- The language of the test should be of the learner’s level. 
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GLOSSARY 
Paradigm. A model of something or a very clear and typical example of something – a set of assumptions, concepts, values, and practices - that 
constitutes a way of viewing reality for the community that shares them, especially in an intellectual discipline. 
Innovation – A new idea or method- it is a change.  
Curriculum- A broad statement of an educational system including planning, the syllabuses of subjects taught and guidelines on how they are 
implemented.  
Competency/ Competence: The capacity to combine Knowledge, skills and right attitude perform a task; it is an indicator of successful 
performance in real life situations.  
Objectives: They are brief, clear statements that describe the desired learning outcomes of instruction over a certain period; i.e., the specific 
skills, values, and attitudes students should exhibit that reflect the broader goals. They describe the intended purposes and expected results of 
teaching activities and establish the foundation for assessment. 

Areas of life (Broad topic area :) One of the five broad areas (1. Family and Social Life, 2. Economic Life, 3. Environment, Health and 

Wellbeing, 4. Citizenship, 5. Media and Communication), into which the curriculum of the subject has been broken. An aspect of life derived 

from a Domain of Life. E.g. satisfying basic daily needs is derived from the domain of life titled “Family    and Social Life”. An area of life 

constitutes or is the title of a module. In some programmes of study areas of life are also known as Families of Situations. 

Social Roles - Social roles are the parts learners play as members of a social group using language: e.g. communicator, negotiator, writer, 
mediator, intercessor, etc. 

Real life situations: Situation\contexts in which learners find themselves at all times in their locality, country, society, and in the world. 

Examples of real life situations: These are the different contexts in which actions take place activities are carried, e.g. integrating creative and 

innovative ideas into literary and public writing. 

Resources: Human and material input needed to carry out an effective and successful lesson. 
Essential Knowledge: Enabling skills for the exploitation of oral and written texts: linguistic terms (diction- denotation and connotation , etc)  
and literary terms/concepts/notions  and  devices - plot, setting, similes, metaphors, irony, etc) 
Module: A module is a short, self-contained unit of the programme. All material needed for instruction and for step-by-step learning are 
contained in it with specific guidelines on how to proceed and what resources and materials needed.  
Projects: A project is a task or planned programme of work that requires enough time, much effort, and planning to complete. Projects are 
usually 

• Practical, 

• More comprehensive than other assignments, 
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• tackled by individuals or a group of students, 
• done for  the most part without close supervision by teacher except perhaps guidance and support. 

• useful in bringing together a wide range of skills and knowledge to be assessed. 
(Haines describes project in ELT as multi-skill activities focussing on topics or themes, rather than specific language targets, in which students 
play an important part in the choice of subject matter and in decisions related to appropriate working methods) 
Assessment: The gathering of information about an individual’s ability to perform in a given competency or skill. 
Evaluation: It is the interpretation of data from various instruments – assignments, tests projects, performances, presentations, examinations etc 
– to determine how well a student has performed. This can be the level of competency of a student in a skill area. 
Learning Outcomes are statements that describe significant and essential learning that learners have achieved, and can reliably demonstrate at 
the end of a Lesson, course or program.  Learning Outcomes identify what the learner will know and be able to do by the end of a course or 
program – the essential and enduring knowledge, abilities (skills) and attitudes (values, dispositions) that constitute the integrated learning 
needed by a graduate of a course or program.  Outcomes are achieved results or consequences of what was learned; i.e., evidence that learning 
took place.  
Objectives are brief, clear statements that describe the desired / expected learning outcomes of instruction; i.e., the specific skills, values, and 
attitudes students should exhibit that reflect the broader goals. Objectives are focused on specific types of performances that students are 
expected to demonstrate at the end of instruction. Objectives are often written more in terms of teaching intentions and typically indicate the 
subject content that the teacher(s) intends to cover.  Learning outcomes, on the other hand, are more student-centered and describe what the 
learner has learned. 
Goals:  curricula goals are statements about general aims of education that are broad and long-term.  (Goals express intended outcomes in 
general terms and objectives express them in specific terms.) 
Examples of Goals, Objectives, and Outcomes 

Goal Objective How this objective might be reformulated as a 
Learning Outcome 

(Literature in English)  To introduce students 
to modes of oral literature in Cameroon.  

To familiarize students with a number of 
substantive oral literary texts.  Students will be 
trained in the close reading of language and its 
relation to literary forms. 

Students should be able to analyse the 
language and content of oral literary forms by 
the close examination of a selected number of 
oral or written texts of Oral Literature. 
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Learning/Learner Styles: The teacher should be conscious of the fact that learning styles vary amongst learners of the same class. He /She 

should identify the various learning styles and learner types and consciously plan varying learning activities to meet the needs of all of them. 

Learner types include the visual, the auditory, the kinaesthetic and the mixed style learners. 

a. Visual Learners: These learn best when they can see how something is done and like information to be organised through visuals – 

pictures, diagrams, charts, etc. In class they respond well when to  

these visual aids – videos, power point projectors, etc and like to receive handouts which they struggle to consign to memory in graphic 

form. The written word is important to these visual learners too and they like to read both for learning and for pleasure. When these 

learners need to remember something, they often make a mental picture of it. Generally they are good note takers and may also illustrate 

their notes with diagrams and drawings. Making lists is another characteristic of the visual learner. 

b. Auditory Learners : These learn best through listening. When they have to recall something, they will think about where, when and how 

they heard it. These learners are good in absorbing information in lectures and talks and are able to remember it fairly easily. Talking 

things through and listening to the views of others helps them to learn and understand. In a classroom setting, they respond well to tapes 

and videos and are good at role plays and story-telling. They like engaging in discussions and working in groups.  

c. Kinaesthetic Learners: Kinaesthetic learners learn best through movement and gesticulations.  They express a dire need to be physically 

involved in the learning process. They have a tendency to fidget and become distracted in lectures and talks and understand best in class 

when things are demonstrated – when their teachers use actions and gestures. The are practical and bring out their best when they are 

allowed to operate hands-on style; they are especially good in drama activities, games and project work and quickly get bored when not 

actively involved in any task. They remember digits/numbers and words/structures by making patterns and shapes. These learners think 

through things and reach understanding and fulfilment while doing physical exercise.  

d. Mixed style Learners: These learners are the lucky ones who can adapt in and cope with any learning situation – to the visual, the 

auditory and the kinaesthetic situations.   

NB: Learners with a distinctive learning style will benefit if they are encouraged to try to develop learning strategies peculiar to other/all the 

learning situations and styles. The following table adapted from the British Council Teaching English TKT Essentials will surely help the teacher 

to know how to handle the different types of learners: 

 
SN ACTIVITY LEARNING STYLE 
1 Learners work in groups and discuss what they know about the topic of a lesson. Auditory  
2 Learners listen to statements the teacher makes; they stand up if statement is true and stay sitting if it is Auditory, Kinaesthetic 
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false. 
3 Learners share an experience related to the topic. Auditory 
4 Learners listen to a song/piece of music related to the lesson/topic and discuss how it made them feel. Auditory 
5 Learners listen to a life lecture. Auditory, Visual 
6 Learners read a text. Visual 
7 Learners watch a video.  Auditory, Visual 
8 Learners play “Simple Simon” or some other related game. Auditory, Visual, Kinaesthetic 
9 Learners listen to instructions and use information to create a poster/chart/drawing etc. Auditory, Visual, Kinaesthetic 
10 Learners develop a role play or drama. Auditory, Visual, Kinaesthetic 
11 Learners try out language  which they have learnt outside the classroom. Auditory 

 
Conclusion  
Hopefully, this Guide should facilitate the application and exploitation of the Literature in English Programme of Studies for forms 1 and 2 in 
Cameroon.  

 
 

 

 

 


